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August 2008
Dear Forsyth County Schools Professional Educators:

The Forsyth County Schools Professional Appraisal Cycle (PAC) demonstrates a change in philosophy as educator evaluation shifts its emphasis from what the teacher does to a focus on what the teacher is able to get students to do.  The direction changed from what an administrator observed, to what teachers do in order to provide students a standards-based education.  The Forsyth County Schools PAC promotes continuous improvement and peer interaction, as teachers are expected to assume more responsibility for their own evaluation and professional growth.  This change in direction could only be accomplished by reconceptualizing the role of teachers and developing procedures that would support their new role. To signify this shift, the term evaluation changed to appraisal.

For example, under previous forms of the teacher evaluation, teachers were expected to:

· view the student as a product they manipulated and controlled

· view the administrator as a supervisor
· view themselves and other educators as workers
· gain their direction from rules and procedures
· view their main task as changing students by dispensing knowledge
In Forsyth County Schools, the teacher appraisal procedures require that teachers:


· view students as volunteers, who must choose to engage in the work

(
view the administrator as leader of leaders
(
view themselves as designers of quality work and leaders of students and peers
· gain their direction from the Forsyth County Schools’ commitment and beliefs 
· view their main task as providing students with quality work so that students will develop knowledge and skills to meet standards
Changes in the beliefs of, and standards for, teachers and in the system of teacher evaluation established a large step toward empowering teachers to make changes in their classrooms and to raise the standards for what they expect of students.  With the support of the redesigned teacher appraisal system, teacher competencies can affect the changes needed to provide standards-based, quality work to all students.
The challenge for each of us is to improve our own work as we provide opportunities for students to do the same.  Let us join together as professionals in this opportunity for professional learning. In doing so, we will create new opportunities for continuous growth for ALL students.

Sincerely,

L.C. (Buster) Evans, Ed.D.




Superintendent
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In the spring of 2003, under Dr. Ellen Cohan’s leadership, a PAC Revision Task Force came together to update the instrument. A special thank you to the members of this Task Force for their hard work and efforts in making PAC the “living document” it was intended to be from its beginning. Their work ensures teachers in Forsyth County are involved in a meaningful process so that we continue to be a true and vibrant community of learners.

Currently, we find ourselves refining the Professional Appraisal Cycle.  As we have grown professionally and the curriculum in Georgia has changed, the need to further define professional practice to promote high quality, standards-based teaching and learning is evident.  Based on the High Impact Practices Rubric for Standards-Based Classrooms, Forsyth Educators have designed a Collaboration Loop defining four stages of professional practice:  Design, Teach, Assess, and Reflect.  Through this work students engagement remains central and professional learning is at the heart of our evolving practice.  
PAC 2.0 provides the opportunity to communicate how our work is “connected” and provides an avenue for creating common language and understanding about teacher and student learning expectations.  This work reaffirms our belief that the key to academic improvement is improving the quality of work given to students so that they are authentically engaged in the learning. We can do no less than base the educator’s professional assessment cycle on this belief.

Lissa Pijanowski, Ed.D.








Associate Superintendent 
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Forsyth County Schools Vision & Beliefs
Forsyth County Schools Vision Statement:

Quality Learning and Superior Performance for All

Forsyth County Schools Beliefs:

Trust among all stakeholders is vital.

Everyone has the capacity to learn.

Change creates opportunity.

Expectations influence accomplishments.

A school-community partnership is essential.

Leadership makes visions reality.

Board of Education Members
Nancy Roche, Chair
Tom Cleveland, Vice Chair
Ann Crow

Mike Dudgeon
Ronnie Pinson
Dr. L.C. (Buster) Evans, Superintendent

Standards for Professional Practice
Professional Learning in Forsyth County Schools is designed to support school improvement goals and personal professional goals as determined by each teacher, school administrators and colleagues.  Standards-based teaching and learning is accomplished through a focus on the ten concepts outlined in the Engage Me philosophy. Engage Me describes and outlines teacher expectations and responsibilities in designing quality work for students and is adapted from the Georgia School Keys, High Impact Practice Implementation Rubric: Standards-Based Classrooms.    Engage Me is supported by system-wide resources and professional learning such as:  Standards-Based Unit Design (SBUD), Assessment FOR Learning (AFL), High Leverage Instructional Strategies (HLIS), Response to Intervention (RTI), and the Standards Achievement Matrix (S.A.M.).  
Each year, teachers will collaboratively select a school improvement goal to study and emphasize.  In addition, teachers will also have the opportunity to select an additional personal professional goal on which to concentrate.  The personal professional goal may focus on an area of interest for the entire school, for a team of teachers, or for personal development for an individual.  Through work on these goals, the teacher will address personal progress toward the ten concepts of standards-based teaching and learning organized around the four stages of the Collaboration Loop:  Design, Teach, Assess, and Reflect.  Central to all professional practice is the student and their desire to be engaged in the work they are asked to undertake.  
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“The business of schools is to design, create, and invent high-quality, intellectually demanding schoolwork that students find engaging.”
     - Phillip C. Schlechty
Engagement
Core Beliefs about Teaching and Learning:

· Students are volunteers; what they have to volunteer is their attention and commitment.

· Differences in commitment and attention produce differences in student engagement.

· Differences in the level and type of engagement directly affect the effort students expend on school-related tasks.

· Effort affects learning outcomes at least as much as does intellectual ability.

· The level and type of engagement will vary depending on the qualities teachers build into the work they provide students.

· Teachers can directly affect student learning through the invention of work that has those qualities that are most engaging to students. 

The schoolwork educators develop must be compelling and engaging so that students learn what the school system, community, and society at large deem to be of academic value.  Students are engaged when they are….

· Interested in the work

· Challenged by the work

· Satisfied with the work

· Persistent in the work

· Committed to the work

The critical result of student engagement is that students learn what is important for them to learn.

Dr. Phil Schlechty defines five levels of student engagement with respect to how they approach work given to them:

· Engagement – student does the work because the work has inherent meaning or value to the student 

· Ritual engagement – student does the work, not because it has inherent meaning or value to the student, but because it is associated with outcomes and results that are of value to the student 

· Passive Compliance – student does the work, not because it has meaning to the student, but in order to avoid negative consequences

· Retreatism – student is disengaged and expends no energy on the work, but does not act in a way as to disrupt or distract others

· Rebellion – student refuses to do the work, acts in a way to disrupt others, and attempts to substitute activities he/she is interested in for those assigned    

Measuring levels of student engagement provides teachers with relevant, timely feedback for redesigning lessons, teaching and learning activities, and assessments to ensure high levels of student achievement.
Design Qualities
Forsyth County Schools view teachers as designers of quality work for students.  Schoolwork should be standards-based and where appropriate, should be purposefully designed using the following design qualities.  These design qualities are embedded into each of the four stages of the Collaboration Loop:  Design, Teach, Assess, and Reflect.

Content and Substance: Educators, in collaboration with the community, identify the essential learnings and skills that students must master. 

Organization of Knowledge: Content is organized so that access to the material is clear and relatively easy for all students. 

Product Focus: Engaging work almost always focused on a product or performance of value to students. 

Clear and Compelling Product Standards: The standards for assessing the products or the performances are clear and important to students. 

Protection from Adverse Consequences for Initial Failures: Students receive feedback on their work and have opportunities to reach the standard throughout the process. 

Affirmation of Performance: Student products are observed by persons other than the teacher. 

Affiliation: The design of the work requires cooperative action among students and adults. 

Novelty and Variety: The work is varied in methods and format so that students use a variety of skills, media, and modes of analysis. 

Choice: Students are provided with choice in the ways of doing the work and the methods of presentation. 

Authenticity: The work has significance and is related to consequences in the present lives of students. 

Elements of the Professional Appraisal Cycle

Teacher:  The term “teacher” in this guidebook refers to certified personnel.

Administrator:  The term “administrator” in this guidebook refers to administrative personnel who work in a school or support the work of the school.

Self Assessment:   Self-assessment is the first step in the Appraisal Cycle and can be completed by oneself or with the assistance of others.  The purpose of the self-assessment is two-fold.  First, it assists you in developing professional growth plans for the upcoming school year.  Second, it provides a basis for dialogue concerning your instructional activities over the next school year.  The self-assessment rubric should be considered deeply and honestly as the results will guide your growth plan.  
Administrative Conferences:  Administrative conferences provide a means for personal communication between the teacher and/or Professional Growth Team and a school administrator. The administrator acts as a facilitator using professional conversations to assist the teacher in reflection, planning, and problem solving. Dialogue of this type is most likely to occur when trust has been established. All participants must approach the conversation with the belief that educators are professionals who know their craft and are capable of self-modification based on reflection.  

Professional Growth Teams:  Professional Growth Teams are formed to support teachers in their professional growth and the team in meeting school improvement goals. All educators participate in a Professional Growth Team that is organized by grade level, department, or job-alike team. Professional Growth Teams meet frequently during the school year.  
Professional Growth Plan:  This plan is created by the teacher to map out a path for professional growth and school improvement. It is developed after the teacher completes a self-assessment, discusses the self-assessment with an administrator, and meets with his/her Professional Growth Team. The growth plan is submitted to an administrator and includes the teacher’s goals for the year. 

Administrator Addendum to Growth Plan:  When a teacher needs administrative support in one or more standards, the administrator completes an addendum to the teacher’s professional growth plan. The addendum identifies an area in need of improvement and it includes a plan for improvement. The failure of the teacher to improve in the identified area may result in an unsatisfactory summative assessment.

Professional Portfolio:  Teachers will demonstrate their achievement of the Forsyth County Schools’ standards by developing and maintaining a professional portfolio.  Evidence of successfully meeting the standards should be based on multiple forms of data and related to the ten concepts outlined in the Engage Me philosophy of standards-based teaching and learning.  A Professional Portfolio can be created on Angel through the PAC 2.0 professional group.
Summative Assessment:  At year-end, every teacher will receive a formal summative assessment from an administrator. The summative assessment will be based on evidence found in the teacher’s professional portfolio and in the dialogue between the administrator and the teacher.  Based on administrator preference, summative assessments may be Professional Growth Team presentations of collective improvements and growth.
Professional Appraisal Cycle Process
The Forsyth County Schools Professional Appraisal Cycle (PAC) is an evolving process.  Although the process described below is listed in a linear fashion, it is not necessarily a linear practice.  Teachers may revisit or return to parts of the process as needed based on personal reflections and work with their Professional Growth Team.  When participating in the process, teachers should always keep the primary goal in mind—designing quality work for students.  Professional growth involves reflection, modification, re-examination, and continuous improvement.  PAC is not a set of procedures with a list of boxes to check off as done.  This process is never complete.  The PAC process is designed to help teachers realize their professional goals and challenge them to develop an even higher level of expertise and content knowledge.  

1. Complete a Self-Assessment
Provided for use as a self-assessment, the High Impact Practices Rubric for Standards-Based Classrooms (GDOE) is to be used by teachers to foster reflection and assist with goal setting.  The results may be shared with colleagues on your PAC Growth Team to focus improvement efforts by grade level or department.  The results may be used for setting individual goals for improvement which may differ from your Professional Growth Team discussion.  
2. Conference with a School Administrator
The teacher and school administrator should discuss the self-assessment of the teacher’s standards-based classroom in order to assist the teacher in developing potential growth goals.  Uninterrupted time should be scheduled for this professional conversation.  Administrators have the option of holding these meetings by Professional Growth Teams where each team would bring forward a summary of the team’s self-assessments.  The relationship between the administrator and teacher(s) should be collegial as the conference outcomes should be to:

· validate the self-assessment;

· clarify the growth goals;

· determine clear indicators of progress toward growth goals; and


· outline strategies to achieve the growth goals.

3. Establish and Organize a Professional Growth Team
Every teacher participates on a Professional Growth Team.  These teams are designed for colleagues that would challenge, support, and assist each other to achieve a higher level of professional development.   While no one individual is considered the “expert,” the team takes advantage of the common interests and concerns among the team.   The task of establishing Professional Growth Teams is a building decision and is the responsibility of the school administrator.  Suggested organization of teams may be grade level or department level teams or teams organized by a specific interest or growth goal.  
Note: Administrators may participate in Professional Growth Teams with teachers.  In some situations (i.e., new teachers, teachers working on an Administrator Addendum to Professional Growth Plan), teachers may be assigned to a particular team with an administrator.

Once established, the members of each Professional Growth Team should organize by determining a facilitator and scheduling meetings.  The meeting dates, times, and location should be shared with a school administrator prior to their occurrence.

4. Develop a Professional Growth Plan and Share with the School Administrator
 Every teacher should develop a Professional Growth Plan through personal reflection and collaboration with colleagues.  The plan should include:

· a school improvement, team-based goal and a personal professional goal that will provide the most benefit to the students

· strategies for achieving each goal tied to the Engage Me Philosophy (Design, Teach, Assess, Reflect)

· professional learning activities to support reaching these goals
· anticipated evidence and artifacts of progress toward goal attainment and/or significant improvement
Once the plan has been developed, each teacher should share it with his or her Professional Growth Team and refine the plan based on the team member(s) suggestion(s).  The resulting growth plan should then be submitted to the administrator (online version is preferred).  

5. Collaborate with the Professional Growth Team
Once Professional Growth Teams are organized, each team should establish meeting dates. A facilitator should be identified; this task may be rotated for each meeting.  The facilitator should establish an agenda for the meeting, secure a meeting location, and ensure that the agenda is followed.  The meetings may appear on the school calendar so that the scheduled time is honored and members are not required to attend other meetings. Administrators may request minutes of each Professional Growth Team meeting to be submitted for review.
6. Maintain a Professional File
The development of a professional file will vary according to each teacher’s needs and style; however, each teacher will need to:

COLLECT evidence and artifacts that pertain to your current professional growth plan.  This information should be submitted online through Angel or collected in a file.  Select only those that provide meaningful evidence concerning the standards (Design, Teach, Assess, Reflect).  This should be an on ongoing process throughout the year and not a one-time event.  
REFLECT on Engage Me (Design, Teach, Assess, and Reflect) and related rubric as a framework for reflecting on your evidence. Write your reflections noting progress made and barriers you face in changing your professional practice. Note those areas where you lack significant evidence upon which to reflect.  These reflections can be submitted online through Angel or added to your file.
Every professional file should include:

· growth plan of the teacher 

· artifacts that demonstrate progress toward goals
· work samples developed and provided to students that is focused on student achievement
· student-focused products
· reflections on the results of student work 
· adaptations based on those reflections
· collaborative work with the Professional Growth Team
· reflections and supporting evidence 

· variety of assessment data used to plan and/or modify instruction
The professional file should focus on evidence of the teacher’s growth and the development of quality, engaging, standards-based student work for the current school year.

7.  Conference with an Administrator and Develop the Summative Assessment
The summative conference is an uninterrupted professional conversation between the teacher or Professional Growth Team and the administrator. The summative assessment will be based on evidence found in the teacher’s professional file, the administrator’s files, and evidence found in documented classroom visits by colleagues and administrators. 

	The FCS Appraisal Cycle is:
	The FCS Appraisal Cycle is not:

	
	

	a focus on professional growth for all levels of expertise;
	an exercise to meet state requirements;

	
	

	a framework for continuous improvement;
	a 20 minute “gotcha” visitation;

	
	

	a vehicle for reflection both personally and collaboratively;
	a hurdle to clear;

	
	

	a process guided by a teacher’s interests and self-selected areas for improvement;
	a list of predetermined behaviors to demonstrate;

	
	

	a method for linking teacher assessment with student achievement.
	A measure of teacher performance only.




In summary, the purpose of the Forsyth County Schools Professional Appraisal Cycle is to assess and support professional growth in teachers by providing an environment for the development of quality work for students.  The end result is intended to be a means of improving student achievement.
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Self-Assessment
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Self-Assessment Summary

(Option 1)

Name: _________________________________________________________________________________________

School:__________________________________________________________________________
Date: ___________________________________________________________________________________________

Record the results of your self-assessment.  Reflect and use this data to determine professional growth goals.
	Concept
	Not Addressed
	Emergent
	Operational
	Fully Operational

	1.  The Georgia Performance Standards are utilized as the curriculum in the school (based on the phase-in plan), and there is a shared understanding of the standards.
	
	
	
	

	· Standards are accessible to all students.

	
	
	
	

	3.  Teachers sequence the lesson or their instruction in a logical, predictable manner referencing standards throughout.  
	
	
	
	

	4.  A variety of delivery models are incorporated into instruction to ensure that all students have access to and meet standards.
	
	
	
	

	5.  Students are expected to meet the same standards and instruction is differentiated by content, process, and product.
	
	
	
	

	6. Assessments are aligned to the GPS and used frequently to adjust instruction and provide students with feedback.
	
	
	
	

	7.  Examples of student work are displayed for student use.  Benchmarks are provided to gauge progress over time.  Exemplars are provided to exemplify the standards.
	
	
	
	

	8.  Student performance tasks require students to show progress toward meeting the standard(s)/element(s).
	
	
	
	

	9.  Students receive feedback through written or verbal commentary aligned with the standards that results in revision of work, if needed.
	
	
	
	

	10.  Student work reflects understanding of the Georgia Performance Standards.
	
	
	
	


Reflections / Notes:  ___________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Self-Assessment Summary
(Option 2)

Name: _________________________________________________________________________________________

School:__________________________________________________________________________
Date: ___________________________________________________________________________________________

Implications from Self-Assessment:

· My greatest strengths are:

2. The school improvement/team goal for this year will be:

3. My personal professional growth goal(s) for this year will be:

· Outcomes of my goals may be:
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Forsyth County Schools

Standard 1:  Design

Standard 2:  Teach

Standard 3:  Assess

Standard 4:  Reflect
	Design
	Standards-Based Classroom Concept
	 What does 

Standards-Based Design

look like in practice?
	Resources and Professional Learning
	 WOW Design Qualities

	
	1.  The Georgia Performance Standards are utilized as the curriculum and there is a shared understanding of the standards.
	Teachers decompose/unpack the standards to truly understand what must be learned.

Teachers utilize the GPS to plan for assessment and instruction in collaborative groups. 

Teachers and students articulate a common understanding of what they are expected to know and be able to do based on the GPS.


	Georgiastandards.org

Decomposing the Standards

Curriculum Mapping
Standards Communication

Standards Achievement Matrix (S.A.M.)

Standards-Based Unit Design (SBUD)
Benchmark Project
Professional Learning Communities (PLC)

Walkthroughs

Student-led Conferences
Instructional and Assistive Technology

Professional Appraisal Cycle (PAC)


	Content and Substance

Organization of Knowledge

	
	2.  Standards are accessible to ALL students.
	Teachers expect students to use the language of the standards to describe their work.

Students use the language of the standards to support their work.


	
	

	
	3.  Teachers sequence the lesson or their instruction in a logical, predictable manner referencing standards throughout.
	Teachers collaboratively organize standards into cohesive learning units which optimize student interest, ability, and involvement. 

Teachers design assessments based on the learning standards that will help determine student progress during the teaching of the unit. 

Teachers expect students to explain the standards they are applying during the sequence of instruction or instructional framework.

Students can explain the sequence of instruction and how they apply the standards and elements to the resulting work.


	
	


Standard 1:  DESIGN

Suggested Evidence / Artifacts:

Team Meetings / Agendas



Curriculum Documentation
Unit Designs / Learning Frameworks

Evidence of team collaboration
Curriculum Maps / Pacing Guides


Student-friendly standard language
Parent Newsletters / Web Communication

Design Protocol
Course Syllabus




Common Assessments
Professional Learning Plan


Decomposed / Unpacked Standards
Reflection Questions:

Can you explain the language used in the standards and the performances that will be required by students?

Do you expect students to use the language of the standards?  If so, how do you support that expectation?

Is there a clear understanding of the purpose of the curriculum maps/pacing guides and are they being used to sequence lessons?

How do you collaborate with your Professional Growth Team to strengthen instructional plans and design lessons?
What is the common design used for unit / framework development?

Are performance tasks and other assessments aligned to standards and included in units/frameworks?

Are the expectations for mastery of standards within a subject or grade level consistent in all classrooms and communicated to students?

Standard 2:  TEACH
	Teach
	Standards-Based Classroom Concept
	What does 

Standards-Based Teaching

look like in practice?
	Resources and Professional Learning
	WOW

Design Qualities

	
	4.  A variety of delivery modes are incorporated into instruction to ensure that all students have access to and meet standards.
	Teachers can explain the specific purposes of how students are divided into work groups and can articulate the data that led to the flexible groups.  The delivery modes observed support the learning goals of the lesson and students’ needs.  

Assessment, formative and summative, is part of the instruction provided by the teacher. 

Through collaboration, all students make progress toward meeting standards and apply new knowledge to real world tasks.


	High Leverage Instructional Strategies (HLIS)

Assessment for Learning (AFL)
Response to Intervention (RTI)

Differentiated Instruction

Academic Support Programs

(EIP, ESOL, Title I, Gifted, Instructional Extension)

Walkthroughs

Instructional and Assistive Technology

Professional Appraisal Cycle (PAC)


	Product Focus

Affiliation

Novelty and Variety

Choice

	
	5.  Students are expected to meet the same standards and instruction is differentiated by content, process, and /or product.
	Teachers collaboratively monitor student progress to revise content (how students are given access to the standards), process (how students learn and apply the standards), and product (how students demonstrate their understanding of the standards).  

Teachers collaborate to use research-based strategies for instruction and assessment.

Teachers provide students with on-going feedback during the course of instruction about where they are, where they are going and how to get there. 

Although the content, process, and product may differ for students they can explain how their work meets standard(s).


	
	


Suggested Evidence / Artifacts:

Team Meetings / Agendas



Data Analysis / Class Profiles
Evidence of delivery models


Roster of targeted students
Curriculum Maps / Pacing Guides


Student work with commentary
Research-based strategies



Design Protocol

Classroom arrangements



Integration of technology to differentiate
Evidence of Co-Teaching / Collaboration

Posted standards / learning goals
Reflection Questions:

Can you explain how students are divided into work groups and the data that led to those decisions?
Do you work with your team to collaboratively monitor student achievement and then adjust instruction?

What do you use to inform instruction to meet the needs of your individual students?

Is the work assigned clearly linked to some product(s), performance, or exhibition?

Are the tasks the students are expected to perform varied in kind, complexity and length of time to complete?

How do you provide feedback to students during the course of instruction about their progress toward their learning goal?

Can your students explain their progress and what they need to do in order to master standards?

Are students provided choice in the means they will complete tasks or products?

Standard 3:  ASSESS

	Assess
	Standards-Based Classroom Concept
	What does 

Standards-Based Assessment

look like in practice?
	Resources and Professional Learning
	WOW

Design Qualities

	
	6.  Assessments are aligned to the GPS and used frequently to adjust instruction and provide students with feedback.
	Teachers collaborate to design assessments which truly align with the cognitive demand and content of the standard. 

Teachers use a variety of assessment measures (e.g. common assessments, performance tasks, observations) to assemble evidence of student learning.  

Teachers maintain records and data on student achievement of learning goals; including GPS and IEP goals and objectives

Teachers and students utilize summative and formative assessment results to set learning goals toward meeting standards.  

Teachers provide timely, descriptive feedback.


	Assessment FOR Learning (AFL)

Benchmark Project

Standards-Based Report Card Assessments
Progress Monitoring / Universal Screening

Instructional Technology 

Walkthroughs

Georgiastandards.org
Professional Appraisal Cycle (PAC)


	Clear and Compelling Product Standards

Protection from Adverse Consequences



	
	7.  Examples of student work are displayed for student use. Benchmarks are provided to gauge progress over time.  Exemplars are provided to exemplify the standards.
	Teachers collect benchmark work and exemplars from their own class.

Students identify exemplars from their own collections of work and describe their work based on the standards.

Students can identify next steps toward meeting standards and revise accordingly.


	
	

	
	8.  Student performance tasks require students to show progress toward meeting the standard(s)/element(s)
	Teachers ensure that performance tasks make connections to other content areas and real world situations.  

Students apply their understanding of the standards to other content areas and real-world situations.
	
	


Suggested Evidence / Artifacts:

Benchmark Work and/or exemplars

Student work samples

Test Talk schedule


Student learning goal sheets


Performance Tasks


Observation records
Rubrics 




Variety of assessments 
Use of learner response system (Activotes)
Reflection Questions:

Are the standards by which the products or performances to be assessed clearly articulated?

Are the students provided clear examples, prototypes, or rubrics that illustrate what the finished product or performance should look like?

Are the students able to assess their progress based on teacher feedback and commentary?

Are students provided a variety of assessment options for demonstrating mastery of standards?

Standard 4:  REFLECT
	Reflect
	Standards-Based Classroom Concept
	What does 

Standards-Based Reflection

look like in practice?
	Resources and Professional Learning
	WOW

Design Qualities

	
	9.  Students receive feedback through written or verbal commentary aligned with the standards that result in revision of work, if needed.
	Teachers provide feedback to students from their assessments in writing or orally that answer the questions: How am I doing? What next? How do I get there?  

Teachers encourage students to revise their work as a result of feedback from teachers.

Teachers expect students to use the language of the standards when describing their work, providing feedback to peers, and identifying next steps.

Students use the language of the standards as they discuss their work and explain teacher feedback

Students identify their next steps based on teacher feedback.

Students can show a piece of student work and describe how it was revised to meet standards based on teacher feedback.


	Standards-Based Grading 

Assessment for Learning (AFL) 
Georgiastandards.org
Student-led Conferences and Goal Setting 

WOW Protocols

Professional Appraisal Cycle (PAC)


	Affirmation of Performance



	
	10.  Student work reflects understanding of the Georgia Performance Standards.
	Teachers have collaboratively aligned assessments and instruction to the GPS.

Students analyze the quality of their own work and articulate why it meets, exceeds, or does not meet standards.

Students identify their own next steps toward meeting standards.  


	
	


Suggested Evidence / Artifacts:

Student Goal Sheets


Teacher commentary providing strengths, next steps, etc.

Conference log



Student learning goal sheets



Class Profiles



Observation records

Student work samples


WOW Protocol 

Reflection Questions:

Are you providing commentary that is specific to the standards and informing students of their next steps?

Are students encouraged to revise their work based on teacher feedback or feedback from others?

Do students analyze their own work and set learning goals based on standards?

Can your students identify where they need to improve based on timely and specific feedback?

Can students describe whether a piece of work meets standard and how it might need to be revised?

Do you expect students to use the language of the standard to describe their performance and/or products?
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Growth Plan

and

Summative Assessment

Growth Plan Essential Questions

What do I need to know to be effective in creating a standards-based learning environment on a consistent basis?

What do I want to examine in depth in order to grow professionally as it relates to DESIGN, TEACH, ASSESS, and REFLECT?

What specific actions and behaviors will I undertake to improve my skills in designing quality, standards-based work?

Whom can I use as a mentor, role model, or coach in order to gather feedback and suggestions about my work?

What materials and resources do I need to implement the standards-based teaching model effectively?

What are the school improvement goals for my Professional Growth Team and how can I best support that work?

What are my personal professional goals for this year, and what is an optimum time line for accomplishing these goals?

How will I assess my growth and my success?

Professional Growth Plan
School Improvement Growth Team Goal
Name:







School:



Date: 

Professional Growth Team Members:  

____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
	School Improvement Growth Team Goal

	FOCUS
	RESULTS
	IMPLEMENTATION
	TIME LINE EVIDENCE
	ADDITIONAL NEEDED SUPPORT

	Specify FCS Standard DESIGN, TEACH, ASSESS, or REFLECT
	What results do I expect to achieve?
	What will I do?
	When will I do it and how will I show evidence of growth?
	What other support do I need?



	
	
	
	
	


Each teacher completes BOTH a School Improvement Goal AND a Professional Goal

Professional Growth Plan
Personal Professional Growth Goal
Name:







School:

Date: 

	Personal Professional Growth Goal

	FOCUS
	RESULTS
	IMPLEMENTATION
	TIME LINE EVIDENCE
	ADDITIONAL NEEDED SUPPORT

	Specify FCS Standard (s) DESIGN, TEACH, ASSESS, or REFLECT
	What results do I expect to achieve?
	What will I do?
	When will I do it and how will I show evidence of growth?
	What other support do I need?



	
	
	
	
	


Each teacher completes BOTH a School Improvement Goal AND a Professional Goal

Administrator Addendum to Professional Growth Plan

Teacher: ______________________________________ School: ___________________________

Beginning Date: _________________________________

Area in Need of Improvement:


Standard: __________________________________________________________________

Indicator: __________________________________________________________________

 
    __________________________________________________________________


    __________________________________________________________________

Plan for Improvement (describe below or attach plan):

_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Attach documentation of classroom observations, educator/administrative conferences, and minutes from meetings that support the plan for improvement.

Document Summary:





Date
     Date
   Date

Date
       Date
    Date

	Classroom Observations


	
	
	
	
	
	

	Teacher/Administrator Conferences
	
	
	
	
	
	


Ending Date: _____________________________

Summative Assessment:
__________ Satisfactory

_________ Unsatisfactory

Administrator: _____________________________________________ Date: _________________

Teacher: ________________________________________________  Date: _________________

The teacher’s signature does not necessarily signify agreement with the assessment.

Forsyth County Schools

PAC SUMMATIVE ASSESSMENT

Directions:  This summary of reflections on an educator’s growth and demonstrated achievement of meeting or not meeting the FCS standards will be completed and filed in the educator’s personnel file.

Name:  _____________________________________
    Date:  ____________________________
School:  ____________________________________        Employee Number:  _________________    

Subject Area(s):  ___________________________________      Grade Level:  _________________
Administrator’s Comments:

Educator’s Comments (Optional):


  Satisfactory


  Unsatisfactory 

_______  Professional Development Plan attached 

Signatures:

Administrator:  _____________________________________________       Date:  

Educator:  _________________________________________________       Date:  


The appraisee’s signature does not necessarily signify agreement with the assessment.

Revised 01/25/07

ANNUAL EVALUATION

Duties and Responsibilities
Educator:  

Employee Number:  

Signatures:  Administrator:  _____________________________________________       Date:  


       Educator:  _________________________________________________       Date:  


1. The role of the educator in meeting the school’s student achievement goals, including the    

    academic gains of students assigned to the educator.


(  Meets Standards
(  Does Not Meet Standards


Comments:  

2. Observations of the educator by the principal and assistant principals during the delivery of

     instruction and at other times as appropriate.


(  Meets Standards
(  Does Not Meet Standards


Comments:  
3. Participation in professional development opportunities and the application of concepts 

     learned to classroom and school activities.


(  Meets Standards
(  Does Not Meet Standards


Comments:  
4. Communication and interpersonal skills as they relate to interaction with students, parents, 

     other educators, administrators, and other school personnel. 


(  Meets Standards
(  Does Not Meet Standards


Comments:  
5. Timeliness and attendance for assigned responsibilities.


(  Meets Standards
(  Does Not Meet Standards


Comments:  

6. Adherence to school and local school system procedures and rules. 


(  Meets Standards
(  Does Not Meet Standards


Comments:  
7. Personal conduct while in performance of school duties.


(  Meets Standards
(  Does Not Meet Standards


Comments:  
Revised 01/25/07

Annual Evaluation

Points of Information
The following are additional points of information for the annual performance evaluation:

· The evaluation year for the FCS Professional Appraisal Cycle is April 1 – March 31.

· Annual teacher evaluations shall at a minimum take into consideration the following:

1. The role of the teacher in meeting the school’s student achievement goals, including the academic gains of students assigned to the teacher;
2. Observations of the teacher by the principal and assistant principals during the delivery of instruction and at other times as appropriate;
3. Participation in professional development opportunities and the application of concepts learned to classroom and school activities;

4. Communication and interpersonal skills as they relate to interaction with students, parents, other teachers, administrators, and other school personnel;
5. Timelines and attendance for assigned responsibilities;

6. Adherence to school and local school system procedures and rules;
7. Personal conduct while in performance of school duties.

Note:  Educators Code of Ethics

· An individual who has received two unsatisfactory annual performance evaluations in the previous five-year period pursuant to Code Section 20-2-210 shall not be entitled to a renewable certificate prior to demonstrating that such performance deficiency has been satisfactorily addressed, but such individual may apply to the commission for a nonrenewable certificate.

Placement of teachers on the salary schedule shall be based on certificate level and years of creditable experience, except that a teacher shall not receive credit for any year of experience in which the teacher received an unsatisfactory performance evaluation.
 [image: image10.jpg]
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Appendix
WOW Protocol for Sharing Work

Before beginning, identify a person who will serve as facilitator and ensure that the protocol is followed.

Step 1: Designer Description

Designer begins with a description of one activity or series of activities.  The description needs to be sufficient for the participants to gain a picture of the design.  The designer will also speak about what went well as well as an issue with which the designer is grappling that the group may consider in its feedback.

Participants’ role: Listen and jot down any notes or questions you may have as you listen to the designer.

Time:  5-8 minutes

Step 2: Asking for Clarification

At this juncture, participants ask brief clarification questions of the designer, e.g., how long is the session?  Will there be follow-up sessions?

Designer’s role: Listen and jot down questions

Time: 3-5 minutes

Step 3: Responding to Clarification Questions

Designer responds to any or all of the clarification questions. (Note: This step does not involve assessing the design, only better understanding of it from the designer’s perspective.)

Participants’ role: Listen to responses

Time: 5 minutes

Step 4: Providing Feedback to the Designer

Participants offer positive feedback:

· What about the activity takes into account the different needs and interests of students?

· What design qualities are embedded in the design?

· What would cause students to engage authentically in this work?

· How did you, or how do you, plan to measure student engagement?

Participants offer “what ifs” and “how abouts” for the designer’s consideration.

Step 5: Designer’s Closing Comments

At this juncture, the designer may wish to thank the group for listening and providing feedback.  Additionally, he or she may wish to identify one or two of the “what ifs” or “how about” ideas to consider in the future.

Time: 2 minutes

Debrief: As a group, take a few minutes and discuss what you have learned from using this protocol as well as from sharing the work. 

Schlechty Center for Leadership in School Reform  

Levels of Engagement (Student Perspective)

Students who are engaged:

· Learn at high levels and have a profound grasp of what they learn 

· Retain what they learn 

· Transfer what they learn to new contexts 

 Students who are strategically compliant: 

· Learn at high levels but have a superficial grasp of what they learn 

· Do not retain what they learn 

· Usually cannot transfer what they learn from one context to another 

· Substitute their own goals for learning (getting good grades, college acceptance, etc) 

 Students who are ritually compliant:

· Learn only at low levels and have a superficial grasp of what they learn 

· Do not retain what they learn 

· Seldom can transfer what they learn from one context to another 

· Learn because they want to avoid negative consequences 

 Students who are in retreatism:

· Do not participate and therefore learn little or nothing from the task or activity assigned 

· Find no relevance in the assigned activity or task. 

 Students who are in rebellion:

· Find no relevance in the assigned activity or task. 

· Sometimes learn a great deal from what they elect to do (though rarely that which was expected) 

· Develop poor work habits and sometimes develop negative attitudes toward intellectual tasks and formal education 

· Often disrupt others from learning. 

 

  

Adapted from the Schlechty Center for Leadership in School Reform  
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